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   ePortfolios in Global Certificate Programs: a Vehicle for 

Comprehensive Internationalization 

by Paloma Rodriguez, Coordinator of International Education,         

Santa Fe College, FL. 

Scenario 

Santa Fe College is a community college in Gainesville, Florida, that offers a select few 

Baccalaureate degrees. The current enrollment is 16,000 students. Over 50% of the students are 

pursuing Associate’s degrees and intend to transfer to a four-year institution. Santa Fe College 

launched an International Studies Certificate program in the Fall of 2013 to encourage students to 

become engaged global citizens and more globally competitive. In order to earn this distinction, 

students must choose courses with an international focus, study a foreign language, and participate 

in a number of co-curricular activities that often include studying abroad. As they work towards the 

certificate, students build an electronic portfolio that showcases their research, experiences, and 

reflections on their personal learning journey. Students who complete the requirements receive a 

certificate acknowledging their accomplishments, a notation on their transcripts, and regalia for 

graduation. 

What are you doing? 

The electronic portfolios must include samples of the research students have produced in relevant 

international courses, proof of engagement in international co-curricular experiences, a resume, and 

reflective essays explaining how curricular and co-curricular experiences have helped develop global 

perspectives. Since every artifact is assigned a number of points, the eportfolio is essential to verify 

completion of the experiential requirements of the program. The eportfolio is also the instrument to 

measure student learning. ePortfolios are assessed with a rubric that combines dimensions from the 

AAC&U VALUE rubrics (AAC&U 2010) for Global Learning, Intercultural Knowledge and 

Competence, and Integrative Learning.  

How are you doing it? 

We use free platforms for our program. We encourage the use of Wix, as we have found it to be the 

most user-friendly, but we allow students to make their own choices. Wordpress, Squarespace, and 

Tumblr are common alternatives. Students are guided in the development of their eportfolios through 

reflection prompts, eportfolio samples, career development materials, and design tips. These 

materials are delivered both asynchronously through our LMS system and in person through a series 

of workshops. During the development of their eportfolios, students receive feedback upon request. 

Before graduation, students receive a 1-2 hour individual mentoring session with the coordinator of 

http://www.sfcollege.edu/international/index.php?section=extra_requirements
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International Education. We also discuss reflection and career integration through eportfolios during 

study abroad pre-departure orientation and returnee workshops. 

Who is involved? 

The Coordinator of International Education supervises the program and faculty members teaching 

international courses and student affairs professionals support the development of eportfolios through 

their participation in the International Education committee. This committee is in charge of making 

programmatic decisions and guiding the assessment process, as well as tasked with producing 

reflection prompts for the eportfolio assignments.  

Why are you doing it? 

ePortfolios are essential to our program; they support our desired learning goals and reinforce the 

mission and values of our institution. The learning outcomes of our program include intercultural 

competence development, perspective taking, and integration of learning (including career 

integration). ePortfolios allow us to capture and assess the learning that occurs in a variety of settings 

and across disciplines and to observe how students make connections between these different 

realms. ePortfolios also allow us to strengthen two areas that are essential for the development of 

intercultural competence: reflection and identity development. In addition, they support our career 

integration efforts by providing a venue for our students to articulate and market their international 

experiences to a variety of stakeholders, including employers. ePortfolios have also allowed our 

students to become more intentional learners. As they embark on their leadership activities or 

experiences abroad, eportfolios have allowed them to set up goals and track their own progress over 

time. This has made them more aware of how they have acquired new perspectives and more 

cognizant of their own personal growth (Rodriguez 2016). By using a learner-centered pedagogy, 

promoting life-long learning, instilling professionalism, promoting academic achievement (Eynon et al. 

2014), and engaging our students in the use of technology, eportfolios have reinforced the alignment 

of our program with institutional mission and values.   

What are the Challenges? 

The development of eportfolios requires more mentorship and a better tracking of students’ progress 

that we had anticipated. We have realized that the successful implementation of eportfolios for our 

International Studies Certificate requires the shared ownership of the process by students, faculty, 

study affairs professionals, and administrators. The decentralized nature of our program makes the 

task of supporting students as they develop their eportfolios very challenging. Students need more 

reinforcement that what they receive through isolated eportfolio workshops throughout the semester. 

At the root of this problem is the fact that important stakeholders, such as faculty teaching 

international courses or leading study abroad programs, are not yet familiar with eportfolio practice. 

This is why, although the adoption of eportfolios is on the rise at our campus, we have decided to be 

more intentional about faculty training. This semester we have started a series of workshops to help 
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faculty develop their own eportfolios as a way to model international experiences and research to 

students. For next semester we are planning an additional series of workshops on the use of 

eportfolios for teaching and learning. By empowering faculty to incorporate eportfolios as part of their 

courses and study abroad programs, we believe that students will receive support and feedback for 

their eportfolio at different times throughout the program.   

Where is it heading? 

We expected eportfolios to become a powerful tool for the development of self-awareness and global 

perspectives in our students. However, as we implement this project, we realize that eportfolios are 

also a conversation piece and a meeting point for the collaboration and shared objectives of our 

institution as a whole. In the process of supporting the development of these student projects, the 

Office of International Education is partnering with the Career Resource Center, Student Life, 

Academic Technologies, the Multicultural Student Center, and the Office of Diversity, in addition to 

academic departments. Since the success of a comprehensive internationalization initiative depends 

on its ability to permeate campus culture, we believe that eportfolios have been crucial for the 

advancement of this objective on our campus. They have allowed us to make student learning visible 

to a variety of campus stakeholders, have promoted cross-campus partnerships, and have increased 

support for international initiatives as a result. The professional application of eportfolios have also 

allowed us to redefine international education programs, such as study abroad, as a true academic 

endeavor and a career enhancement opportunity. Articulating and marketing education abroad 

programs to students and decision makers (such as parents) through eportfolios has contributed to 

an increase in study abroad participation at our campus.  
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Resources 

ePortfolio student manual, samples and resources: 
http://www.sfcollege.edu/international/index.php?section=eportfolio   

https://www.aacu.org/value-rubrics
http://www.theijep.com/pdf/IJEP127.pdf
http://www.sfcollege.edu/international/index.php?section=eportfolio

